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Abstract
The rapid development of higher education in nursing and

science and technology in Indonesia is still having problems
related to the quality of learning, student graduates, and variations

in academic quality that affect the quality of higher education.
The perspective of nursing students is deemed a crucial factor for
assessment and plays a significant role in enhancing learning
activities and clinical practices. This study aimed to assess the
perspectives of nursing students regarding the performance of
their clinical instructors. This study employed a quantitative
descriptive research design with an explanatory survey approach,
utilizing a cross-sectional methodology. The criteria for selecting
respondents consisted of 3rd and 5th-semester students who had
completed clinical nursing practice in hospitals. The primary
variable examined in this research was the performance of clinical
instructors. Data collection was conducted using an instrument in
the form of a Course Experience Questionnaire (CEQ) that
employed a Likert scale to measure student perspectives on
clinical instructor performance. To analyze the correlation
between student satisfaction and the five aspects of the CEQ,
Spearman’s Rho correlation was employed. Nursing student
perspectives on clinical instructor performance using CEQ-23
have an overall effect on student satisfaction with a p-value of
0.000.  The aspect that has the most influence on student
satisfaction was the scale of Generic Skills with 67,7%. Technical
proficiency and effective communication skills, clinical
instructors must also possess a comprehensive understanding of
their roles and functions in guiding students. To enhance the
quality of teaching and institutions, it is essential to establish
teaching objectives that prioritize the development of general
skills and ensure that students comprehend these objectives.
Moreover, it is crucial to maintain manageable workloads for
instructors. Clinical instructors should consistently offer valuable
feedback and guidance to students.

Introduction
The development and the role of a nursing higher education

system are essential in the development of professional nursing
services.1,2 This is in accordance with the aim of nursing higher
education in Indonesia which was to produce nurses who are able
to provide professional nursing services to patients. The nursing
higher education system provides a comprehensive learning
process using several forms of learning methods in the classroom,
laboratory, and clinical practice.3,4 Nurse educators play a crucial
role in ensuring that students can effectively apply the theoretical
knowledge acquired in college, develop practical skills, and
mature into competent nursing professionals.5 Additionally, they
are responsible for providing guidance and direction to students
during their clinical practice.6

Currently, there are numerous challenges in the implementa-
tion and management of clinical learning. The quality of higher
education has become a significant topic of discussion, given the
rapid growth of higher education in Indonesia, which has brought
to light issues related to teaching and learning quality, the quality
of graduates, and academic standards within higher educational
institutions.7–10 The obstacles that arise include variations in per-
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ceptions between academic supervisors and clinical supervisors in
practice areas, as well as an inadequate number of preceptors, both
in terms of quantity and quality. Consequently, this situation can
lead to suboptimal clinical learning experiences and have implica-
tions for the attainment of competence.11 The case guidance
method in clinical practice offers students the opportunity to con-
front more significant challenges, which in turn encourages greater
effort and performance in handling new cases. This approach can
effectively boost motivation for addressing problems or challenges
more effectively.12,13 Inadequate clinical instructor performance in
nursing education can present a number of problems that have a
crucial impact on nursing students. Students may not be able to
develop the knowledge, skills, and competencies required in nurs-
ing practice. Student dissatisfaction with clinical instructors can
affect their learning motivation.14 When they feel they do not
receive adequate guidance or constructive feedback, their motiva-
tion to learn and interest in the nursing profession may decrease15

and they tend to have negative perceptions about nursing practice.
Preceptorship programs are still rare in Indonesia.16 The term

preceptorship is better known as clinical guidance, while the pre-
ceptor is known as Clinical Instructor (CI).17 The government has
regulated teaching hospitals regulations in which the hospital has
the function of being a place for education, research, and health
services in an integrated manner in the field of multi-professional
education. The primary function of a Teaching Hospital is to offer
integrated healthcare services with a strong emphasis on clinical
governance, the advancement of research and technology, and the
application of evidence-based practices, all while adhering to pro-
fessional ethics and health law considerations.18,19

The findings of the previous study indicated that only 17% of
clinical supervisors utilized the bedside teaching method. This
method is highly effective in educating students to master proce-
dural skills, cultivate professional attitudes, explore biological or
physical development, and enhance communication through direct
observation.3 In order to effectively manage patient cases, a com-
prehensive assessment is essential. Among the 58 respondents sur-
veyed, 70.7% agreed that supervisors provide students with oppor-
tunities for such assessments. Moreover, supervisors play a pivotal
role in identifying students’ self-readiness through pre-clinical
practice conferences.20

Student’s evaluation is one of the most widespread assess-
ments; survey students’ perception has an important role in encour-
aging higher quality assurance of education.21 Course Experience
Questionnaire (CEQ) is one of the formal quality measurement
instruments and is a significant source of evidence through which
the quality of teaching can be assessed systematically.22 Factor
analysis CEQ items include good teaching, appropriate workload,
appropriate assessment, and general skills.

The problem-based learning method is carried out to gain new
knowledge and understanding based on experience through vari-
ous cases with the characteristics of each student.23 The mentoring
process requires a combination of guidance methods to comple-
ment each other’s deficiencies. The bedside teaching method can
be effectively combined with the case method and practical guid-
ance methods. In this approach, each student is assigned an appro-
priate case to study, intervene in, and evaluate. Therefore, the clin-
ical practice area must offer a variety of cases for analysis by each
student. Given these challenges, there is a need to conduct research
to understand the perspectives of nursing students regarding clini-
cal instructor performance. The aforementioned issues have
prompted the researcher to investigate the perspectives of nursing
students regarding the performance of their clinical instructors.

Materials and Methods

Research design
This study employed a quantitative descriptive research design

with an explanatory survey using a cross-sectional approach. The
primary objective was to investigate the perspectives of nursing
students regarding the performance of their clinical instructors.
Study participants

The population of this study comprised all Diploma nursing
students, totaling 351 students. The sampling technique employed
was purposive sampling, allowing the selection of nursing students
based on specific criteria. These criteria included being at the
diploma level, being in the 3rd or 5th semester, having completed
clinical nursing practice in the field in 2022, and having fulfilled a
minimum of 3 weeks of clinical rotations. The resulting sample
size for this study was 202 students.
Variable, instrument and data collection 

The variables in this research are clinical instructor
performance. The data collection technique in this study was using
an instrument in the form of a Course Experience Questionnaire
(CEQ).24 By using a Likert scale approach to measure students’
perspectives on clinical instructor performance, the following was
agreed response scores: Strongly agree (5), Agree (4), Neither
Agree or Disagree (3), Disagree (2), and Strongly Disagree (1).
The CEQ consisted of five factors, namely: Good Teaching Scale
(6 items), Clear Goals and Standards Scale (4 items), Appropriate
Workload Scale (4 items), Appropriate Assessment Scale (3 items),
and General Skills Scale (6 items). The validity and reliability of
the CEQ were investigated through exploratory factor analysis and
Cronbach alpha coefficient.

This research involved students from the Nursing Study
Diploma Program in collaboration with clinical nursing practice
areas. Data collection took place online via Google Forms in
December 2022. Participant selection was conducted by providing
a detailed explanation of the research objectives, benefits, and
process, along with outlining the rights of participants during their
involvement in the study.
Data analysis

Analysis was performed using descriptive statistics for the fre-
quency, mean, and standard deviation of the demographic data.
Correlation analysis between student satisfaction and the five
aspects of CEQ was performed using Spearman’s Rho correlation.
The research results were used as a basis for determining strategic
issues and formulating recommendations for institutions.
Ethical clearance

This research has been submitted to the Research Ethics
Commission of the Faculty of Nursing, University of Jember with
Number 158/UN25.1.14/KEPK/2022 on October 11th 2022.
During the research, the researcher pays attention to the ethical
principles of information to consent, respect for human rights,
beneficence and non-maleficence.

Results
Based on Table 1, it showed that the characteristics of the

respondents were mostly 5th semester students (64,4%), female
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(84,2%), and half (50%) were 21 years old. Based on the outer
loading value results, the distribution of variables was obtained
from Table 2 on the Good Teaching Scale. There were clinical
instructors who did not spend much time guiding at 1.5%, while
19.3% of clinical instructors were serious about understanding dif-
ficulties that might be experienced by students. Moreover, 16.8% of
instructors explained various things to students. There were diffi-
culties for students in the Clear Goals and Standard Scale aspect to
know what was expected of nursing practice by 17.3%. Whereas in
the Workload Conformity Scale, there were 5% of students who
stated that they did not know what to expect from practice and the
clinical instructors did not explain from the start what they expected
from students. According to the Appropriate Assessment Scale,
33.2% of clinical instructors were more concerned with checking
students’ memories than their comprehension, and 34.2% of
instructors asked for facts. However, 20.3% of students responded
on the Generic Skills Scale that problem-solving abilities were
appropriately developed in nursing practice. Based on Table 3, it
was found that the statistical test from the Perspective of Nursing
Students on the Performance of Clinical Instructors using CEQ-23
had an overall effect on student satisfaction with a p-value of 0.000.
The aspect that has the most influence on student satisfaction was
the Generic Skills Scale of 67.7%. Correlation analysis was con-
ducted to further see the perspectives of nursing students on the per-
formance of clinical instructors. CEQ was significantly (p<0.01)
related to overall satisfaction (see Table 3) with r=0.626. This
showed that CEQ can assess student satisfaction by 62.6% of clin-
ical instructor performance.

Discussion
Some clinical instructors, as indicated by the Good Teaching

Scale assessment, allocate limited time to mentor students.
Additionally, some instructors struggle to grasp their students’
challenges and effectively communicate various subjects. The
Preceptorship Method is designed to guide and motivate newly
qualified practitioners through the transition from student roles to
enhancing the quality of their practice. This process instills confi-
dence in students as they navigate their new environment and
embrace their roles as nurses. The preceptorship method encom-
passes a learning process that encompasses procedural (skills),
affective, cognitive, and advanced nursing care objectives in
sequential stages.25 The application of a good preceptorship model
can help students achieve the competencies students will achieve.
The benefits of the preceptorship learning model related to the
achievement of student competencies include: being able to
increase the self-confidence, self-esteem, and self-awareness of
students, increasing student motivation in achieving clinical learn-
ing, increasing critical thinking skills, increasing skills to intervene
creatively and also being able to improve professionalism.26 Good
teaching skills are considered to be able to improve academic qual-
ity in conducting teaching at institutions and broadly can increase
student satisfaction.

Aspects of the Clear Goals and Standard Scale still have diffi-
culties in knowing what is expected from nursing practice. Clinical
learning is the focus of learning and teaching that involves clients
directly and is the “heart” of nursing education in the nursing clin-
ical practice program.27 Clinical education involves collaboration
and sharing of experiences between preceptors and practical stu-
dents, and mutual support and trust in the learning environment.28

Clinical education does not only provide lectures, information, and

demonstrations of skills but involves students’ active participation
in learning.29 Students must have clear ideas and goals when prac-
ticing. They also should have clear expectations about goals and
expectations during clinical practice.

The workload scale aspect stated that they did not know what
to expect from practice and the clinical instructors did not explain
from the start what they expected from students. Based on research
that the Appropriate Workload Scale is relatively lower and rela-
tively higher for female students compared to university students.21

This proves that student perceptions differ based on the type and
heavy workload that may not have a significant relationship
between standards and expectations but can affect student learning
potential. A heavy workload prevents students from training stu-
dents to be able to manage stress so that learning is more effective
and efficient.

There are still clinical instructors who are more concerned with
testing than in evaluating student learning and who ask a lot of fac-
tual questions during practice, according to the Appropriate
Assessment Scale. Numerous elements, including obligations and
responsibilities in addition to money, can affect clinical supervi-
sors’ motivation in assisting student practitioners.30 The motivation
of clinical supervisors to guide is due to the arrival of students, it
will increase knowledge and are required to re-read about cases
managed by students, as well as the incentives obtained after guid-
ing students.

The Generic Skills Scale aspect states that nursing practice suf-
ficiently develops problem-solving skills. A clinical instructor also
called a preceptor, is someone who teaches, and provides guidance
that can inspire. Thus, they become role models and support indi-
vidual growth and development for a certain period with the spe-
cific aim of socializing precepts.29 The preceptor is an individual
who has at least 10 years of working experience in the same field
or a related field. Communication and leadership skills, the ability
to make the right decisions, and the support of professional devel-
opment are the most important things in clinical learning.31 A pre-
ceptor is not only experienced and expert/competent in the clinical
environment but also must have deep and broad scientific knowl-
edge, and at least have an education equivalent to the educational
level of students.32 The difference in education level between clin-
ical supervisors and students will have an impact on the difficulty
for clinical supervisors to provide teaching knowledge even
though they are very knowledgeable in their abilities or skills.33

The Generic Skills Scale aims to identify the degree to which high-
er education has contributed to the enrichment of skills relevant to
employment. Thus, preceptors are required to have good compe-
tence according to their scientific fields. These are considered

Transforming Healthcare in Low-Resource Settings: a Multidisciplinary Approach Towards Sustainable Solutions

Table 1. Characteristics of research respondents.
Indicator                                F                               %
Sex                                                                                         
     Male                                        32                                 15.8
     Female                                   170                                84.2
Age                                                                                        
     19 y.o                                      19                                  9.4
     20 y.o                                      72                                 35.6
     21 y.o                                     101                                  50
     22 y.o                                      10                                    5
Semester                                                                                
     3rd                                           72                                 35.6
     5th                                          130                                64.4
Total                                             202                                 100
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Table 2. Distribution of research variables from the perspective of nursing students on clinical instructor performance.
No   Variable                                                                                                                                                                   f (%)
                                                                                                                                                                 1            2             3              4              5
Good Teaching Scale                                                                                                                                                                                                                  
1       The Clinical Instructor of this course motivated me to do my best work.                                                                          0               1                8                73               120
                                                                                                                                                                                                                     (0.5%)         -4%         (36.1%)       (59.4%)
2       The Clinical Instructor put a lot of time into commenting on my work.                                                                            3               1               13               73               112
                                                                                                                                                                                                    (1.5%)      (0.5%)       (6.4%)       (36.1%)       (55.4%)
3       The Clinical Instructor made a real effort to understand the difficulties I might be having with my work.                     0               0               39               77               106
                                                                                                                                                                                                                                       (19.3%)      (38.1%)       (52.5%)
4       The Clinical Instructor normally gave me helpful feedback on how I was doing.                                                            0               0               25               75               102
                                                                                                                                                                                                                                       (12.4%)      (37.1%)       (50.5%)
5       Clinical Instructors were extremely good at explaining things.                                                                                           0               0               34               73                95
                                                                                                                                                                                                                                       (16.8%)      (36.1%)         -47%
6       Clinical Instructors worked hard to make their subjects interesting.                                                                                   0               1               27               77                97
                                                                                                                                                                                                                     (0.5%)      (13.4%)      (38.1%)         -48%
Clear Goals and Standard Scale                                                                                                                                                                                               
7       It was always easy to know the standard of work expected.                                                                                               0               0               15               89                98
                                                                                                                                                                                                                                        (7.4%)       (44.1%)       (48.5%)
8       I usually had a clear idea of where I was going and what was expected of me in this course.                                          0               1               28               89                84
                                                                                                                                                                                                                     (0.5%)      (13.9%)      (44.1%)       (41.6%)
9       It was often hard to find out what was expected of me in this course.                                                                               3              21              35               58                85
                                                                                                                                                                                                    (1.5%)     (10.4%)     (17.3%)      (28.7%)       (42.1%)
10     The Clinical Instructor made it clear right from the start what they expected from students                                            0               0               21               74               107
                                                                                                                                                                                                                                       (10.4%)      (36.6%)         -53%
Appropriate Workload Scale                                                                                                                                                                                                    
11      The workload was too heavy.                                                                                                                                               9              17              48               75                73
                                                                                                                                                                                                    (4.5%)      (8.4%)      (23.8%)      (73.1%)       (36.1%)
12     I usually had a clear idea of where I was going and what was expected of me in this course.                                          0               3               43               76                80
                                                                                                                                                                                                                     (1.5%)      (21.3%)      (37.6%)       (39.6%)
13     It was often hard to find out what was expected of me in this course.                                                                              10             29              22               57                84
                                                                                                                                                                                                       -5%       (14.4%)     (10.9%)      (28.2%)       (41.6%)
14     The huge amount of work to be got through in this course meant that it could not be all completely understood.         52             65              55               29                 1
                                                                                                                                                                                                   (25.7%)    (32.2%)     (27.2%)      (14.4%)        (0.5%)
Appropriate Assessment Scale                                                                                                                                                                                                  
15     To do well in this course all you needed was a good memory.                                                                                           1               0               27               80                94
                                                                                                                                                                                                    (0.5%)                       (13.4%)      (39.6%)       (46.5%)
16     The Clinical Instructor seemed more interested in testing what I had memorized than what I had understood.              6              19              54               67                56
                                                                                                                                                                                                       -3%        (9.4%)      (26.7%)      (33.2%)       (27.7%)
17     Too many Clinical Instructors asked me questions just about facts                                                                                    2               2               69               76                53
                                                                                                                                                                                                       -1%          -1%        (34.2%)      (37.6%)       (26.2%)
Generic Skills Scale                                                                                                                                                                                                                    
18     The course developed my problem-solving skills.                                                                                                              1               1               41               72                87
                                                                                                                                                                                                    (0.5%)      (0.5%)      (20.3%)      (35.6%)       (43.1%)
19     The course improved my logical skills.                                                                                                                                0               0              26             80              96
                                                                                                                                                                                                               (12.9%)    (39.6%)     (47.6%)
20    The course helped me develop my ability to work as a team member.                                                           0             0              16             87              99
                                                                                                                                                                                                                (7.9%)     (43.1%)       -49%
21    As a result of my course, I feel confident about overcoming unfamiliar problems.                                       0             0              30             77              95
                                                                                                                                                                                                               (14.9%)    (38.1%)       -47%
22    The course improved my skills in written communication.                                                                              0             0              17             84             101
                                                                                                                                                                                                                (8.4%)     (41.6%)       -50%
23    My course helped me to develop the ability to plan my work.                                                                        0             1              17             81             103
                                                                                                                                                                                                (0.5%)     (8.4%)     (40.1%)       -51%
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important in institutions which include the ability to solve prob-
lems, gather and analyze information, speak and communicate
well with others, work in teams, and plan and organize activities.

In addition to possessing advanced expertise, a clinical super-
visor must also serve as a role model, maintain a positive attitude,
and exhibit extensive knowledge in their field. The role of clinical
supervisors extends beyond providing guidance to nursing students
and other staff; they are expected to exemplify qualities of a good
person, effective nurse leader, and educator or counselor.
According to the Health Personnel Education Center for the
Development and Empowerment of Health Human Resources,
desirable qualities for a clinical supervisor include maintaining a
clean and neat appearance and a healthy lifestyle, fostering posi-
tive interpersonal relationships and effective teamwork, valuing
and respecting the dignity of patients as whole individuals, deliv-
ering appropriate services, applying appropriate concepts, proce-
dures, and actions, and demonstrating a mature and responsible
personality with a strong commitment to their work.34 Student sat-
isfaction is a very important subject for educational institutions to
maximize student satisfaction and minimize dissatisfaction. This
helps retain students and can improve institutional performance.

To be able to create a supportive learning environment, it is
necessary to have a clinical supervisor who has solid knowledge
besides having clinical skills, is skilled as a teacher, and has a com-
mitment as a clinical supervisor. Clinical supervisors must have a
higher nursing education background than student education if
they have graduated, and have professional skills in certain clinical
areas so that they can provide nursing services/care based on sci-
entific principles. Since nursing is a field that is constantly evolv-
ing, clinical supervisors must continually refresh their knowledge
and abilities. Aside from technical expertise, effective communica-
tion, clinical teaching methods, and clinical supervision, clinical
supervisors also need to have a firm grasp of their position and
function as student mentors.

Limitations of this research include that the time spent was
limited to 1 semester period, thereby limiting generalization.
Likewise, the subject’s responses in this study depend on the
respondent’s personal feelings and willingness to express them
openly and honestly. The influence of instructor clinical perform-
ance on learning outcomes requires further research.

Conclusions
In addition to technical and communication skills, clinical

instructors must also possess a deep understanding of their role and
function in guiding students. To enhance the quality of teaching

and institutions, there is a need to emphasize the development of
these general skills and provide clinical practice opportunities that
actively engage students. Clinical instructors should receive ade-
quate support and ongoing professional development to meet the
expectations and needs of students.
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